Abstract-This study investigated writing anxiety and its causes with 35-pre service teachers of English education department of Mulawarman University. Second Language Writing Anxiety Inventory (SLWAI) by Cheng (2004) were administered to measure writing anxiety of second language in terms of Somatic Anxiety, Avoidance Behavior, and Cognitive Anxiety. The results show that showed that the students cognitive anxiety is the most dominant experienced by the students (37.4%), followed avoidance behavior and somatic anxiety with 32.6% and 29.9% respectively. Related to cognitive anxiety the results implied that the students participated in this study are not worried if their writing are worse than their classmates or to be evaluated or receive poor grade. The results of somatic anxiety indicate that writing activity is unfavorable skill to be completed as the students are still tense when they are required to do writing composition. In avoidance behavior, the results implied that the students wrote English but if they are not asked they will not to do it.
I. INTRODUCTION
Among the four skills, writing has always received more considerations in the field of EFL scholars due to the ability to write in English is significant to provide students to be successful at a college level and their careers. Additionally, there is a required cognitive skill related to learning strategies that entail higher order of thinking such as analysis synthesis, and inference in the process of writing [1, 12, 13, 22] .
Anxiety as a situation that a person has difficulty along the writing process, in spite of having the required writing skills [2] . The process writing approach may have positive impact depend on its characteristics. Writing is considered to be the most complex and difficult skill to master, and as a rule, it is more complex and difficult than writing in one's native language [3] . Writing presents a great confront for most students in academic context, both in the mother tongue and in an ESL\EFL contexts. As English has become the most popular language universally, the important of English writing cannot be too denied.
Due to the crucial role for learning English, learners' writing skill needs to reinforced through a practice. In doing the practice of writing, learners are very possible to face problems such as anxiety. For example, he/she feels worried whenever the teacher reads the writing or his/her mind goes blank when writing under time pressure. Such anxiety is one of the factors that affect the process of learning [4] . Anxiety is divided into three types namely cognitive anxiety, somatic anxiety, and avoidance anxiety. Cognitive anxiety refers to the cognitive aspect of anxiety experience, including negative expectations, preoccupation with performance and concern about others' perception [5] . Somatic anxiety refers to one's perception of the psychological effects of the anxiety experience, such as nervous and tension. Avoidance anxiety is a type of anxiety where the students avoid writing.
Writing anxiety is more of a fear of the writing process that outweighs the projected gain from the ability to write [6] . Writing anxiety is also defined as a label for one or a combination of feelings, beliefs, or behaviors that interfere with a person's ability to start, work on, or finish a given writing task that he or she is intellectually capable of doing [7] . Gender difference was a significant factor influencing classroom anxiety [8, 9] . Female students had lower test anxiety and fear of negative evaluation than male students did [10] . additionally utilized FLCAS to direct a longitudinal study and received Daly's scientific classification: correspondence misgiving, apprehension of assessment, and test nervousness. She discovered understudies stay unaltered in correspondence dread and apprehension of assessment in four years of their undergraduate study [11] .
Manage writing anxiety such as nervous, fear, avoidance and sometimes anger to respond to the writing assignment because research indicates that emotional responses can affect academic performance "over and above the influence of cognitive ability or motivation" [12, 14] . This implies that the fear, anxiety or boredom could impact writer performance although s/he has knowledge and desire to achieve her/his writing goal, therefore to lessen these reactions will be beneficial for personal and intellectual merit. According to [15] anxiety is not permanent and could be context-specific. For example a student that experience anxiety in an oral presentation but not in the peers in group-work interaction.
In addition, [15] attempted to manipulate the anxiety level of beginning learners by asking them to think about and report either positive or negative events from their own experience in order to direct their attention to focus on writing an essay, instead of the language task. [15] considered their Focused Essay technique successfully altered the self-perceptions of the language learners. Those writing a relaxed essay showed more confidence with language skills than those writing an anxiety essay on the Can Do Scale. In addition, those writing a relaxed essay described more about successful experiences in speaking and understanding skills while those writing an anxiety essay almost exclusively portrayed speaking events.
Most of the available research on anxiety has examined undergraduates, with some research having been conducted on graduate students. [16] discovered that writing anxiety is a major factor that inhibits graduate students' writing of research proposals. He conducted a study using the Daly-Miller WAT and Self-Perception Profile for College Students to 97 graduate students. The findings intimate that high levels of writing apprehension correlated with low levels of perceived scholastic competence and perceived creativity. [16] also found that procrastination was a major issue that resulted from writing anxiety, which, he thought, explained why 50% of doctoral candidates in education do not complete their degrees. He conducted a study in which he gave 135 graduate students the WAT along with a test known as the Procrastination Assessment Scale, and he found a significant correlation between the WAT and the scores on the Fear of Failure, Task aversiveness, and Procrastination Assessment Scales, which led him to conclude that graduate student anxiety about writing is related to procrastination, which stems from fear of failure and task aversiveness.
Conducted a mixed methods study examining writing anxiety of selected of 85 male and female EFL students majoring in English language teaching at an Iranian University [17] . The students responded to the Second Language Writing Anxiety Inventory (SLWAI) by [18] and the results revealed that the majority of Iranian EFL students experienced high level of writing anxiety. Furthermore, somatic anxiety was the most common type of anxiety, followed by cognitive anxiety, and avoidance behavior. The students have a high level of anxiety because of a variety of reasons including instructional practices, feedback received from writing instructors, and linguistic knowledge level. [19] reported their creative project designed by the first author to help graduate students in the dissertation-writing process cope with writing anxiety. Doctoral students never complete their degrees, 20% of it giving up in the dissertation. One of the causes is writing anxiety.
Survey study to examine predictors of writing anxiety and writing self-efficacy, factors that may impede or enhance students' writing performance. About 127 college students (30 males, 97 females) of a public university on the southwestern Texas border were involved in this study [20] . The findings indicated that GPA and gender affected writing anxiety, and leisure writing and anxiety were significant predictors of writing self-efficacy.
Taking account the complexity of writing process, the role of anxiety in English writing as well as the context, the investigation of this study focuses on the pre-service teachers writing anxiety. Therefore, the formulated questions to guide the investigation are as follow:
 To what extent do the pre-service teachers experience anxiety in English writing?
 What factors are associated with anxiety of the preservice teachers in English writing?
II. METHODS Participant. This study involve two classes of 35-undergraduate students of English education department of Mulawarman University in East Borneo, Indonesia. The undergraduates are the pre-service students, in the 4 th semester, who take a course of Writing IV. Instrument. The data of this study were gathered from questionnaires of Second Language Writing Anxiety Inventory (SLWAI). The SLWAI constructed by [18] was administered to measure writing anxiety of second language in terms of Somatic Anxiety, Avoidance Behavior, and Cognitive Anxiety. The SLWAI consists of 22 items, scored on a five-point Likert response scale ranging from 1 (strongly disagree) to 5 (strongly agree). Seven of the items (1, 4, 7 Procedures. As the data in this study used as preliminary research therefore only one instrument was applied. Simple descriptive statistics in terms of the percentage was applied for the questionnaire analysis.
III. FINDINGS AND DISCUSSION
The results and discussion of this study is presented in the following section. The Second Language Writing Anxiety Inventory (SLWAI) will be first discussed followed by the Causes of The Second Language Writing Anxiety Inventory (CSLWAI).
Finally, complete content and organizational editing before formatting. Please take note of the following items when proofreading spelling and grammar:
A. The results of The Second Language Writing Anxiety Inventory (SLWAI)
Define abbreviations and acronyms the first time they are used in the text, even after they have been defined in the abstract. Abbreviations such as IEEE, SI, MKS, CGS, sc, dc, and rms do not have to be defined. Do not use abbreviations in the title or heads unless they are unavoidable. The results of SLWAI questionnaires reveal that cognitive anxiety is the most dominant experienced by the students (37.4%), followed avoidance behavior and somatic anxiety with 32.6% and 29.9% respectively. Cognitive anxiety deals with the cognitive aspect of anxiety experience including negative expectations, preoccupation with performance and concern about others' perception. In addition, cognitive anxiety is basically the psychological (mental) side of anxiety, it acts on the brain, and has symptoms such as poor concentration, confusion, negative image and fear. Avoidance behavior links with the behavior aspect of the anxiety experience, avoidance writing. Somatic anxiety refers to physical changes in the body that occur when a person experiences anxiety. Somatic anxiety is the physical aspect of it and the acts upon the body, with symptoms such as "butterflies" in the stomach, tense muscles, sweating and nausea.
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The results of this study, the students have highest cognitive experience followed by avoidance behavior and somatic anxiety, are in contrast with the previous study conducted by [17] that somatic anxiety was the most common type of anxiety, followed by cognitive anxiety, and avoidance behavior. Writing anxiety is a condition that affects writers and causes heightened stress and anxiety during the writing process. Graduate students often take on multiple responsibilities in their lives and academic studies. These tasks increase students' perceived stress and prevent them from completing their writing projects on time [24] .
Details of the cognitive anxiety is shown in the following diagram. Cognitive anxiety has eight items that collaborate with the cognitive aspect of anxiety. The bar above shows that statements number three and eight are comparable with 15.54% and 15.55%. These are "I don't worry that my English compositions are a lot worse than others'" and I'm not afraid at all that my English compositions would be rated as very poor". Similar comparable responses occur for item number two and seven with 11.05% and 10.99% that "While writing English compositions, I feel worried and uneasy if I know they will be evaluated" and "I'm afraid of my English composition being chosen as a sample to be discussed in class". Meanwhile item number four received the least responses with 8.96% of "If my English composition is to be evaluated, I would worry about getting a very poor grade". 
For avoidance behavior, the bar reveals that the highest percentage is the first statement of "I often choose to write down my thoughts in English" with 17.97%, and the lowest one is the statement "Whenever possible, I would use English to write compositions". There are four statements that have similar percentages. Statement number three ("I do my best to avoid situations in which I have to write in English" and five ("I would do my best to excuse myself if asked to write English compositions) with 13.97 % and 13.88 %; and statement number two and six have similar percentage ("I usually do my best to avoid writing English compositions") and ("I usually seek every possible chance to write English compositions outside of class").
B. The results of the questionnaires of Causes of The Second
Language Writing Anxiety Inventory (CSLWAI) is presented in this section. The results of the Causes of Second Language Writing Anxiety Inventory (CSLWAI) which consists of 10 items show that the most responses were in the statement number five "I don't know what to write on the topic given by the teacher so I feel upset" with 12.99% and the fewest responses of 8.10% with the statement "I feel worry when I have to write under time constraints".
The second major cause of writing anxiety is "I don't have a good command of English writing techniques which makes me feel anxious" with 12.21% and "I have a low-confidence in English writing" with 11.38% as the third one. Other statements received similar percentage of responses ranged between 8.88%-9.66%. [20] claimed that anxiety is a result of the lack of writing skills. However, according to [23] anxiety is not permanent and could be context-specific.
IV. CONCLUSION
This study showed that the students cognitive anxiety is the most dominant experienced by the students (37.4%), followed avoidance behavior and somatic anxiety with 32.6% and 29.9% respectively. Related to cognitive anxiety the results implied that the students participated in this study are not worried if their writing are worse than their classmates or to be evaluated or receive poor grade. The results of somatic anxiety indicate that writing activity is unfavorable skill to be completed as the students are still tense when they are required to do writing composition. In avoidance behavior, the results implied that the students wrote English but if they are not asked they will not to do it.
The results of this study, although are not supported with the empirical data and only from the questionnaire, implied that writing anxiety possibly still has important role in writing as the causes and type of anxiety are closely collaborated. Therefore, future study related to writing anxiety is better dealt with qualitative data to achieve better and comprehensive understanding about anxiety in writing
